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What is your vision for the RE curriculum?
In Religious Studies, pupils explore personal, individual (common) and institutional
(disciplinary)worldviews within a knowledge-rich curriculum.

Religious Studies gives pupils space to discuss and reflect on their own religious, spiritual
and philosophical convictions – their personal worldview. As active social and cultural
agents whose ‘worldviews’ are shaped by their lived experiences and participation in the
world around them – they learn that there is no such thing as a neutral position – nobody
stands nowhere.

The aim is for pupils to participate in and hold well informed conversations about the ways
that people see the world that we all actively live in. To make reasoned judgements about
personal, individual and institutional worldviews as they shape and continue to shape the
global landscape.

What is ambitious about the RE curriculum?
Our Religious Studies curriculum is ambitious because we teach substantive content under
overarching questions and adopt a multidisciplinary approach to teaching and learning.

Examples of overarching enquiry questions include, ‘How do religions reflect or react to
society?’ and ‘What does it mean to be good?’.

In Religious Studies pupils learn that the ‘lens’ they use frames the content and their
understanding. This subject, has a multidisciplinary approach to teaching and learning, we
do not teach knowledge as abstract facts in isolation.

For example, across Ks3, pupils explore the ‘concept of God’ through philosophical,
scientific, historical and theological lenses. This approach embeds key knowledge, context
and meaning in the minds of our pupils, equipping them with rich multi-dimensional
knowledge schema.

It is ambitious to think that pupils can learn to experience the world as another does. Yet in
Religious Studies, we repeatedly ask pupils to do this.

How does RE teach pupils “the best knowledge we have”?

The currency of religious and cultural literacy is at the core of our approach to teaching and
learning. Our curriculum equips pupils with the language skills that allows them to engage.
The fluid, lived experience is central to our vision.



In Religious Studies, we explore key concepts and grow pupil vocabulary for example, save,
saviour, and salvation, or gene, Genesis, and genealogy. This equips pupils with valuable
knowledge that allows pupils to unlock curriculum content in other subjects, and the wider
social and cultural context in which pupils actively inhabit.

This subject teaches pupils the social and cultural currency required for them to participate
in and hold well-balanced conversations about how people live in and experience the world
we all share.

What is the core entitlement for all pupils who study RE at KS3?

Unit What will pupils study? What will pupils learn?

Year 7 Autumn term What is the love of wisdom?
Discipline: Philosophy

● Socrates and the
Socratic Method

● Plato and the Allegory
of the Cave

● Aristotle’s syllogisms,
Ethos, Pathos and
Logos

● Seneca and Stoicism
● Confucian Virtues

Year 7 Spring term What do the Abrahamic Faith
stories reveal about God?
Discipline: Theology

● Abraham and the
Promises of God

● Abraham and the
Sacrifice of his Sons

● Moses and the Exodus
● The Incarnation,

Crucifixion and
Resurrection

● The Sira Story
● Jewish and Christian

stories in the Qur’an

Year 7 Summer term How do creation narratives
shape what it means to be
human?
Discipline: Human Sciences
and Theology

● Creation and
Foundation Myths

● Peter Berger’s Universe
of Meaning

● Genesis as a Creation
Myth

● Does Out of Africa
theory provide meaning
and purpose?

● Purusha Sukta as a
Creation Myth

● Ramayana as a
Foundation Myth



Year 8 Autumn term Does the idea of God make
sense?
Discipline: Philosophy and
Theology

● William Paley’s
Teleological Argument

● Thomas Aquinas’
Cosmological Argument

● C.S. Lewis’ Moral Law
● Wittgenstein and

Pascal – critique of
arguments that try to
prove the existence of
God

Year 8 Spring term How do religions reflect or
react to society?
Discipline: Human Sciences
and History

● Karl Marx and Emile
Durkheim

● Shruti and Smriti texts
● The Ramayana Story

and duty
● Origins of Sikhism
● The Langar and equality

Year 8 Summer term What is Christianity?
Discipline: History and
Theology

● First Century:
Conversion of St Paul,
Salvation and Epistles

● Fourth Century:
Emperor Constantine,
Arian controversy,
Nicene Creed

● Eleventh Century: Great
Schism – Catholicism
and Greek Orthodox

● Sixteenth Century:
Martin Luther and the
Protestant Reformation,
Indulgences, Salvation,
Henry VIII and the
Church of England

● Age of Enlightenment:
David Hume and
empiricism, Friederich
Schleiermacher -
miracles and
superstition

● Epilogue: Empire and
slavery, women and
BAME

Year 9 Autumn term What does it mean to be good?
Discipline: Philosophy

● Morals and Ethics
● Teleological and

Deontological ethical
theories

● Jeremy Bentham’s
Utilitarianism



● Immanuel Kant’s
Categorical Imperative

● Aristotle’s Virtue Ethics
● Joseph Fletcher’s

Situation Ethics
● Henry Thoreau and Civil

Disobedience

Year 9 Spring term Why are religions so diverse?
Discipline: Human Sciences
and Theology

● What is functionalism?
● Functionalism and

explanations of the
natural world

● Job and suffering
● The Psalms and comfort

Year 9 Summer term What is religion?
Discipline: Human Sciences

● Pascal Boyer –
anthropological
explanations of religion

● Pascal Boyer critique of
religion as providing
comfort

● Sigmund Freud,
Religion and the brain –
psychological
explanations of religion

● Karl Marx and the
function of religion

How have you ensured the RE curriculum is sequenced to build knowledge and/or skills
over time?
In Religious Studies, we carefully sequence common threads that equip or pupils with rich
cultural literacy over time. For example, one of the most important threads in the concept of
God.

Year 7 Unit 1 asks, ‘What is the love of wisdom?’ Pupils learn about ancient Greek
philosophers that are at the root of enlightened thought. Viewing existence through Plato’s
lens, pupils learn that it is not wise to rely on the senses, there are other ways of thinking
about truth and reality. For Plato, the ‘world of the forms’ contains the concepts of beauty,
justice, and love, that we only glimpse through our senses. The source of these lies outside
of our known reality – perhaps with God.

Year 7 Unit 2 asks, ‘What do the Abrahamic faith stories reveal about God?’ Using a
theological lens, pupils explore the God of scripture. What does the Bible reveal about the
character of God? God is transcendent, outside of space and time, therefore this relates to
the philosophical ideas of the ancient Greeks. But, in the past, this God has intervened to
save and protect his chosen people.



Year 7 Unit 3 asks, ‘How do creation narratives shape what it means to be human? This unit
uses a sociological lens to explore Genesis alongside human evolution to consider how
humans have created a meaning and purpose in the world around them. Does the idea of
God maintain order and prevent chaos in a universe full of chance? Is it logical to believe in
God based on scripture? What does a belief in God provide that scientific theories do not?

Year 8 Unit 1 asks, ‘Does the idea of God make sense?’ Pupils use logic and reason learned
in Year 7 Unit 1 to explore the concept of God. Is it rational to believe in God based on our
observations in the world? Pupils consider empirical evidence, such as evidence of cause
and effect, as grounds for the existence of God.

How does the RE curriculum take pupils beyond their everyday experience?
In Religious Studies, pupils explore personal, individual (common) and institutional
(disciplinary)worldviews within in knowledge rich curriculum. Pupils learn that our
worldviews are fluid – they grow and change over time as we participate in and experience
the world around us.

In Year 8, our pupils learn that individual worldviews emerge as a reaction to society as a
force for change, it also serves to maintain social order, either way worldviews are lived
experiences in the present – they are not abstract or obsolete.

As said, it is ambitious to think that pupils can learn to experience the world as another
does or view a text, concept, or event through multiple disciplinary lenses. Yet in Religious
Studies, we repeatedly ask pupils to do this. This approach is at the core of our teaching
and learning vision.

For example, in Year 8 and 9, we ask pupils to explore religious phenomena through the
lens of a sociologist, psychologist and anthropologist. Pupils learn that there are many
ways to explain the multitudinous beliefs and practices that we observe the world over.

How have you ensured that the RE curriculum is broad and balanced?
Our Religious Studies curriculum is broad because is includes substantive content the
dharmic and Abrahamic worldviews, alongside naturalism and humanism. They also learn
the differences and similarities of practices and beliefs held by different denominations and
subgroups within and across worldviews. For example, knowing the differences between
atheistic evolutionists and theistic evolutionists, or panentheism and theism.

Our curriculum is balanced because it includes men and women and BAME perspectives on
socio-cultural issues. For example, in Year 9 pupils learn about women who have
committed acts of civil disobedience – for example Rosa Parks and Emily Davison.

They also think about how institutional worldviews like Christianity have been interpreted
and reinterpreted by individuals in the historical and recent past, and continue to empower
minority groups in the present. For example, how ancient Biblical scripture like Genesis,



influenced Martin Luther King Junior’s speeches and non-violent protest in the Civil Right
Movement in 1960s America, which in turn influenced the Black Lives Matter of movement
of 2020, ‘taking the knee’.

Our aim is for pupils to have a rich knowledge capital, recognise something about
themselves in the curriculum content, and participate in the dialogue.

How does the RE curriculum help pupils to participate in future study or employment?
Our curriculum challenges pupils to engage with others and make reasoned judgements. To
understand that people may hold a personal or participate in an individual or institutional
worldview that is different that is different to them, or may be more similar – either way,
this is okay.

This subject nurtures social agency in relation to key socio-cultural issues that young
people face today. In a changing world, as local and global citizens, it is vital that pupils can
form relationships built on respect and tolerance of others and speak up for what they think
it right. This subject, more than any other, equips pupils with the skills that allow them to
engage positively with others in the community, workplace and further education.

The Religious Studies curriculum provides our pupils with a grounding to study the subject
in its many scholarly guises beyond GCSE. The substantive content is applicable to A
Levels in Religious Studies, Sociology, Psychology, Philosophy, Politics and Law.

How does the RE curriculum enable pupils to participate in the wider cultural, social or
political conversations of society?
Religious Studies is about social and cultural agency. The lived experience of pupils in the
world around them. Pupils learn that nobody stands nowhere – how we see the world
influences every aspect of our behaviour within it.

Worldviews affect the world in many different ways. They can be a force for good, a force
for bad, they can act to maintain social order and stability, or can be a force for change in
the world. They are lived in the present but have roots in the past.

In Religious Studies, pupils explore key social and cultural ideas through a range of
disciplinary lenses, historical, theological, scientific and philosophical, to formulate their
own ideas. For example, environmentalism, homosexuality, the right to protest, nuclear
weapons.

We encourage pupils to participate in debates around these issues, to hold well-balanced
discussions, to understand that we don’t all think the same thing and it is okay to see things
differently, but allow others to do the same.

If we want our pupils to flourish as multi-cultural global citizens, then well-founded
knowledge of the conversational fabric of the socio-cultural landscape that avoids



discrimination and stereotypes, and encourages participation and inclusivity is fundamental
to their development.

How does the RE curriculum promote reading and disciplinary literacy?
Religious Studies naturally promotes reading. At KS3, alongside key ancient Biblical stories
from the Old and New Testaments, pupils read extracts from the great works of philosophy,
for example, William Paley’s Natural Theology, and Thomas Aquinas’ Summa Theologiae.
These are juxtaposed against the more contemporary scholarly works of, C.S. Lewis’ Mere
Christianity, and Ludwig Wittgenstein’s Culture and Value.

At Ks4, pupils are exposed to ancient texts from Buddhism and Christianity, alongside key
scholarly works that expand their understanding of how these texts have been interpreted
and re-interpreted dependent on the context. For example, Biblical scripture such as the
Genesis against, Mary Wollstonecraft’s, ‘Vindication of the Rights of Women’, and Martin
Luther King’s, ‘I have a dream’ speech.

Throughout Ks3 and Ks4 our curriculum equips pupils with tier 2 and tier 3 vocabulary that
allows them to participate and hold well-balanced conversations and discussions.

[SSL NAME HERE]: Nikki McGee

How do the central education team contribute to curriculum development at GYCA?
The Religious Studies KS3 curriculum is the result of collaboration between the specialist
heads of department across Inspiration Trust schools over the past five years. As Religious
Studies leads, we wanted our curriculum to showcase the subject and make it relevant and
accessible to our pupils.

For too long, Religious Studies had been about facts in isolation – ‘learning about’, we failed
to address the personal worldviews of our pupils. Or the pedagogical pendulum swung too
far the other way and key substantive content was lost to ‘personal development’ or
‘learning from’.

The Trust Religious Studies team, has endeavoured to create a curriculum that covers the
eminent scholars and ideological paradigms that are at the core of this subject. Our
overarching enquiry questions, carefully selected substantive content and multidisciplinary
approach to teaching and learning means that pupils are learning the nuts and bolts of the
subject and invited to participate in the dialogue.

As subject leaders, we recognise that our curriculum will always be work in progress, it will
adapt and change over time. Worldviews are drivers of behaviour in the context of the
present.


