
History

Curriculum Leader: Mr P. Madeley

What is your vision for the History curriculum?
‘History is about roots… History allows us to peer into the future by providing precedents
for contemporary action, forewarning against the repetition of the past’ as claimed by J.
Black in Studying History.

This quote is the foundation of our beliefs in why History is important. Our vision for the
department is to; firstly close the gap in terms of knowledge deficit between disadvantaged
and non disadvantaged pupils, provide pupils with the chance to access further
education/job opportunities and to build well-informed participants in our democratic
society.

At Charter, we instil a belief in our pupils that they are ‘smarter’ than other pupils in Great
Yarmouth. We foster a sense of comradeship and unity. By creating an atmosphere of ‘I can
do it’ and ‘I can achieve’ this will help to challenge the pupils with some of the core
knowledge that public sector pupil’s access to, for example by delving into the disciplinary
ways the past is taught and the important cultural references such as the creation of
Parliament. By having the knowledge they will be able to compete in the long term to apply
to Russell Group universities and be on at least a par with those from significantly more
advantaged backgrounds. By taking advantage of this instilled belief, our pupils are willing
to make mistakes and this allows them to build resilience for the future and develop
socially. Finally, by focusing on predominantly-British history, we can allow our pupils the
time to tackle some of the country’s more complex debates. For example, by studying
Britain’s role in the slave trade, the creation and effects of the Empire, and the impact of
decolonisation around the world,  pupils are able to question and form their own
judgements based on British values.

What is ambitious about the History curriculum?
The History curriculum is ambitious due to the knowledge rich expectations created by the
department as well as deliberate focus on developing rigorous procedural routines. By
creating the curriculum as we have, it allows pupils to focus on specific areas but at the
same time expand outwards to gain a deeper understanding of a wider picture. This can be
highlighted in Year 7’s curriculum model where the pupils study Anglo-Saxon England yet
they ‘zoom out’ to cover the spread of the Islamic Empire when dealing with the processes
of conversion to differing faiths. This approach is furthered at the beginning of Year 8 when
asking pupils to decide which event sparked the ‘Early Modern’ period - this is a challenging



question in its own right but we look at the events through different perspectives such as
an English, European or Native American civilisation when trying to answer this question.
By following this approach throughout Key Stage Three, the department is creating critical
thinkers who are able to examine events through multiple lenses before arriving at their
own interpretations.

How does History teach pupils “the best knowledge we have”?
According to Youngs in 2013 ‘Powerful knowledge’ is powerful because it provides the best
understanding of the natural and social worlds that we have and helps us go beyond our
individual experiences’. The ability to further our pupils’ understanding of the social world is
at the heart of our curriculum aims. In order to achieve this, the curriculum has been
designed to reflect the knowledge of the powerful as well as, where applicable, the
knowledge of minorities. This results in the ability to teach topics, such as how far does
Dickens reflect nineteenth century Britain? Through the knowledge of the powerful in terms
of the successes of the Reform Acts or government intervention in building sewers and the
strengths of the British Empire whilst exploitation such as the children working in the mills
in the north of England or the failure for the working class and women to gain franchise by
1900. Therefore, by focusing on the knowledge of the powerful we ensure that pupils are
able to become socially mobile with accepted views within mainstream society. However,
by challenging that same knowledge we allow our pupils to gain a wider perspective that
could ultimately improve society for the better. Hence, we try to allow our pupils the chance
to gain the “the best knowledge we have”.

What is the core entitlement for all pupils who study History?

Unit What will pupils study? What will pupils learn?

Year 7 Autumn term

Year 7 Spring term

Year 7 Summer term

Year 8 Autumn term

Year 8 Spring term

Year 8 Summer term

Year 9 Autumn term

Year 9 Spring term

Year 9 Summer term

https://docs.google.com/document/u/0/d/1R4770oQkxL__KZQ6zAR5FWir31YoiDak1Fk7FFIC-Sg/edit


How have you ensured the History curriculum is sequenced to build knowledge and/or
skills over time?
Overall, the History curriculum follows a chronological format. This allows us to develop
key substantive concepts and show their evolution. An example of this can be seen through
Year 7 with the Anglo-Saxon social structure and the threats posed by the earls to the king.
This is developed by assessing the threat of the English earls and later the Norman barons
to the king before assessing the threat posed by the barons to other medieval monarchs. In
Year 8, the threat of the barons is completed with the study of Henry VII in the first unit.
Another example would be religion - Year 7 we deal with the conversion to Christianity in
Anglo-Saxon and the spread of Islam in the Middle East, North Africa and Iberia before
assessing the changes to the Church in England under Anselm when he begins to weaken
the authority of the King over church appointments. The importance of religion in society is
developed by looking at the Crusades and comparing how English monarchs dealt with the
Church during the Middle Ages. In Year 8, religion becomes a major threat to the monarch
and this is displayed through the Reformation, Act of Supremacy and ultimately becoming a
cause of the English Civil War and Glorious Revolution. However, the expansion of the
Empire and the role of denominations of the Church of England highlight the continued
control religion had on English society and the desire to export those views around the
world and the potential issues they could cause, such as being partially responsible for the
Indian Rebellion of 1857, which is covered in Year 9. The topics chosen at GCSE and
ultimately A Level are based on the specialisms of the teaching staff but more importantly
on the key substantive concepts explored throughout the curriculum.

Apart from focusing on certain substantive concepts in the curriculum, the department has
focused on improving the procedural skills as well. We have highlighted the need to
improve literacy within the curriculum. As such, we have created workbooks that provide
scaffolding throughout to ensure they are accessible. In Year 7, the focus of the procedural
knowledge is based on ensuring the ability to correctly write sentences, spot common
errors in sample answers and learn how to write concluding and ‘Answer the ‘Question’
sentences. In Year 8, the same methods continue but the tasks become more challenging by
focusing on the application of more than one piece of evidence into a paragraph and on how
to explain. As well as this, they begin to be challenged on thinking about the consequences
of events by carrying out ‘because, but and so’ sentences or developing more complicated
sentences which include core knowledge. By Year 9, the scaffolding has begun to be
removed and there is a greater focus on providing support through key phrases or
keywords which need to be included in their answers. However, in order to ensure mastery
of the procedural skills we continue to deploy the same tasks as in Year 7.

How does the History curriculum take pupils beyond their everyday experience?



At Great Yarmouth Charter Academy, we believe that it is our job to provide our pupils with
a chance to experience something beyond their current life. This is achieved through
providing a broad and balanced curriculum. We examine different cultures and highlight the
similarities between them. The desire to create a more unified society through the teaching
of history might challenge some pupils’ current beliefs and what they see in the local
community. As well as this, local history is beginning to play an important role in the
curriculum but this is focused on highlighting the togetherness of Yarmouth and Norfolk
with the rest of the country and the world rather than showing the independence of the
area based on its geographical location.

How have you ensured that the History curriculum is broad and balanced?
The History curriculum has been based on the end points for each Key Stage and this is
reflected by our ethos. We want pupils to be able to engage in meaningful debates that
affect our society today and in the future. This means that pupils have gained an
understanding of British history and why the country holds the views that it does and how
it perceives the world. However, by only following this approach we would have had a
broad curriculum but it would not be balanced or reflect the multicultural diversity within
our community. Therefore, we have incorporated the teaching of Islam, Jamaica, India, South
Africa and Ireland as part of core knowledge. The pupils are exposed to different political
beliefs such as absolutism, communism, liberalism and fascism within Key Stage Three and
these are debated and challenged. Apart from the content, we have also created a
curriculum that covers all of the disciplinary concepts in History. This can be seen on the
curriculum map. By following this approach, we have allowed pupils the chance to broaden
their understanding of topics and how they reach their own conclusions and interpretations.

How does the History curriculum help pupils to participate in future study or
employment?
The curriculum has a strong focus on developing procedural skills, such as essay writing,
research and building an argument. The foundation of the curriculum centres around
ensuring that our pupils are able to write sentences that become more complex throughout
their academic journey. This supports the English department and so pupils are more likely
to achieve the national standard of at least a Grade 5 for GCSE English language and
literature. The focus on procedural knowledge also means that pupils develop transferable
skills, hence why historians often enter the fields of law as an example. The depth and
breadth of the curriculum allows our pupils to engage in meaningful conversations with
employers or colleges as they have developed a wide range of knowledge about the world.
The department has also focused on training our pupils for studying in later life, whether
that be for A Level or university. This has been achieved through a series of initiatives such
as using the Cornell note taking system to model how to read materials with a certain
focus, make accurate notes and then summarise their findings at the end. As well as this,



the department uses workbooks and reading/homework booklets. By using this method,
pupils are encouraged to become more independent and take ownership of their learning,
especially if they are absent. This approach will ultimately ensure that no child is ‘left
behind’ their peers. Furthermore, the department has become focused on pupils developing
their own self reflections. This is demonstrated on the self-marking of work using mark
schemes as well on how they revise. The particular focus on revision, particularly for Key
Stage Three, is based on pupils reflecting on the time and method of revision and then
improving their techniques. So, pupils learn to adopt new ideas and improve their own
learning and revision, thus making it more likely that they will achieve good grades at GCSE
and A Level. Therefore, the department prepares pupils for further education or
employment by providing them with transferable skills and training them to be more
independent and reflective in their working methods.

How does the History curriculum enable pupils to participate in the wider cultural,
social or political conversations of society?
The aim of the department is ‘to build well-informed participants in our democratic society’.
The curriculum has been developed to reflect a variety of political ideologies, cultures and
societies. Throughout Key Stage Three, pupils will be exposed to absolute monarchs,
republicanism, regicide, communism, fascism, liberalism and conservative values. By
studying these ideologies and assessing their beliefs pupils are able to discuss the events
that take place in the world around them. By examining different cultures and societies,
pupils are able to assess their own society and challenge instilled beliefs with relevant
historical facts whether it be welfare support, government intervention in Covid vaccines or
Black Lives Matter. The curriculum is designed to challenge pupils’ understanding and
beliefs so that they can fully participate in conversations of society

How does the History curriculum promote reading and disciplinary literacy?
Each enquiry for Key Stage Three and Four follows the same format - one lesson will have
a knowledge homework and the other will have an article to read and questions to answer
on it. The articles have been chosen as they are academic in nature and therefore allow the
pupils to experience, from the beginning of Year 7, how historians write. The tasks are
generally based around comprehension but they do have some deeper thinking that
challenges the pupil’s understanding of the texts and the arguments within the article.

[SSL NAME HERE]: Mr P. Madeley

How do the central education team contribute to curriculum development at GYCA?
The Central Education Team has performed a requested departmental review and followed
this up with a day long discussion on the History curriculum. This led to a significant



redevelopment of the curriculum to ensure that there was an even spread of disciplinary
concepts as well as a new novel way to approach many topics, such as ‘How did treaties
change the world?’

How have external groups contributed to curriculum development at GYCA?
The History department has been involved in two national trials - the teaching of the
Suffragettes and in the DfE trial concerning a knowledge rich curriculum which was led by
the West London Free School. By working with the School History Project, Historical
Association and West London Free School, the department has been able to trial new ideas
and approaches and then amend its current practices. This has resulted in the department
being in a continual state of reflection and re-development to ensure that the curriculum is
taught to the best of its ability.


